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Year 1
2017-18

Year 2
2018-2019

Year 3
2019-2020

7 first year residents
(Started with 8, ended with 5)
1 IHE partner

5 second year residents
6 first year residents
1 IHE partner

6 second year residents
TBD first year residents
18 potential placements
3 IHE partners




The Classroom Academy: A 2 Year Pathway - Year 1

Prior Winter/Spring: Application, acceptance into graduate program, residency; interview, & match to Attending Teacher

August ] [ September || > Year1 | > Dwe 1)
e Fulltime classroom placement, ¢ Full time classroom placement,
con | e 20% of classroom duties, o 40% of classroom duties,

I:_-' course- o individual, small or large group 0 !nd|V|dL!aI, small or large group

w ||| Work instruction; Instruction;

Q Lﬁe'm' o participate in school community o participate in school community,

ﬁ casses | o Substitute for Attending Teacher as needed. | o Substitute for Attending Teacher as needed.

® Graduate coursework o Graduate coursework
Workshops and Professional Learning o Workshops and Professional Learning
Community Community

- The Attending Teacher provides guidance, co-planning, co-teaching, discussion of professional decision making opportunities for

< application of coursework, and reflection; completes NB component 2; participates in the PLC.




The Classroom Academy: A 2 Year Pathway ¢Year 2

August  |[ September ]| “YEAR2 [ January | February | ¢ [ May T June
< Full time classroom placement, Full time Full time classroom placement, 5
% co-teaching 50%-100 % lead of classroom || placement, full co-teaching; g
5 duties, Alternate participate in school 5 “1;
= o individual, small or large group placement & community, ﬁ 0
instruction; grade level e substitute for Attending £ ;é
o participate in school community, co-teach 30 % Teacher as needed. O
: Substitute for Attending Teacher as of classroom % s
E « needed. duties; - e
o = Graduate coursework = edTPA workshops participate in SesziI:elzketﬂpzpz:un;::ES, :' En Z%
= . .
£$ Workshops and Professional Learning school Hos c;tif'i)ca::inn airr:a eexin Y
= ' . —
S8 Community Complete and submit edTPA community.
|| The Attending Teacher provides guidance, co-planning, co-teaching, discussion of professional decision making opportunities
< for application of coursework, and reflection; participates in the PLC.

Included in the appendix
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http://www.youtube.com/watch?v=e9HO8s3_B0o

The Research shows...

Effective teaching is key to student learning —
According to Ingersoll, Merill, and May (2012)

e Candidates too often are not ready for the complexity,
expectations, and requirements of the classroom
o Attrition as high as 50 percent in the first five years of
teaching.

e High-quality teacher preparation is key to teacher retention.
o Teachers who enter the field with little preparation are 2 to
3 times more likely to leave their schools.

Ingersoll, R., Menill, L-, & May,H. (2012). Retaining teachers: How preparation matters.
Educational Leadership, 59(8), 30-34.



Preparing Classroom Ready Teachers

What [f@ we fimim@?



A Resident’s Perspective:
Experlence Appllcatlon and Growth
T




Tri pOd Su rvey ResSults: validated student survey that measures student

perceptions of classroom culture for residents on 7 key areas.
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303.33

1st year resident scores
I

Fall 2017 (n=5)

326.4

2nd year resident scores
I

Fall 2018 (n=5)

National Mean
score - teacher of
record surveyed =
303
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An Attending Teacher’s Perspective:
Building Reflective Practice
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Positive Impact

Fall 2017

To what extent do you feel your
child has shown academic
improvements as a result of the
teacher residency program?
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Parent Perception and Attitudes:

Spring 2018

To what extent do you feel your
child has shown academic

improvements as a result of the

teacher residency program?
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The extra help in the
classroom helps give
students the one on one

Anytime two teachers are in
the classroom and work so well
together, children will benefit!

The residency program,
..... allows [our resident] to be with

us every day, all year long, time they need.
completely immersed in the W/
teaching experience. He isn't just Parent Perception

getting a snapshot of being a
teacher, he’s living it.

‘[The Classroom Academy] elevates the
profession. We need to give [residents] an
opportunity to actually KNOW the students, to
understand how to adapt lesson design..In
addition, we are allowing them time to practice
with...teachers at their side who want to better
their own craft. It is a way of leaving a legacy to
the profession like no other.”

Teacher
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A District Superintendent’s Perspective:
Sustainability and Return-on-Investment
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Return on Investment

Hiring and retention: More informed

o Allows districts to identify and invest in targeted certification areas and provides two years

to see candidate progress through growth cycles.
Contextual Learning: Classroom ready
O Building leaders shape the context of the candidates’ learning based on districts’
instructional priorities, programs, and communities’ needs.
Improving Practice
O Improves lead teacher instructional practice.
Instructional Continuity and Substitute Savings
o Resident can be used as a substitute:
* for the lead teacher(s) throughout the experience, providing continuity for student
learning.
* in their certification area up to 2 days per week, during the 2nd semester of the 2nd
year, providing a much needed resource and cost savings.
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BOCES funding model
In 1948, the New York State legisiature created Boands of
Cooperative Educational Services (BOCES) to provide shared

educational programs and services 10 school districts within
the state, Today there are 37 BOCES that are partnering with
3 | of the state’s school districts to help meet students’
al needs through cost-effective and relevant

e \We have worked with WSWHE BOCES and
NYSED partners to implement a Co-Ser for
Shared Services.

This Co-Ser allows districts to
use the BOCES reimbursement
model to provide a sustainable -\
funding stream to continue the
program after grant funding
ends.

YEAR THREE & BEYOND
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Growth and Expansion of Partnerships

e Wwith two additional Institutions of
Higher Education, and

e additional School Districts, ) -
representing diverse student H
populations. E
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Thank you.
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ELEVATING
THE PROFESSION

through partnership

And Profession
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