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Proposed Handling 

The proposed amendments are submitted to the Higher Education Committee for 
discussion at its January 2019 meeting (Attachment A is a copy of the proposed 
amendment).   

Procedural History 

At its September 2018 meeting, the Board of Regents was presented with the 
proposed amendments and voted to authorize Department staff to publish the proposed 
amendments in the State Register for the 60-day public comment period so that the 
Department had an opportunity to receive public comment. A Notice of Proposed 
Rulemaking was published in the State Register on October 3, 2018. An Assessment of 
Public Comment of the comments received to date on the proposed amendments is 
included as Attachment D. 

Based on feedback from the field since publication of the proposed regulations in 
the State Register in October, additional changes are being proposed as described below. 
As a result, a Notice of Revised Rulemaking will be published in the State Register on 
January 30, 2019. In accordance with the 30-day public comment period required under 
the State Administrative Procedure Act for revised rule makings, public comment will be 
received until March 1, 2019. Supporting materials are available upon request from the 
Secretary to the Board of Regents. 

Background Information 

Beginning on September 1, 2000, and annually thereafter, each school district and 
BOCES is required to adopt a professional development plan that has been drafted by its 
professional development team. The professional development team must include the 
superintendent (or district superintendent in the case of BOCES) or his/her designee, 
school administrators and teachers designated by their local bargaining units, and at least 
one parent, curriculum specialist, and higher education representative. The team may 
also include other community representatives and/or professional development providers 
as determined by the school district or BOCES. The majority of members on the 
professional development team must be teachers. 

The purpose of the professional development plan is to improve the quality of 
teaching and learning by ensuring that teachers, level III teaching assistants, and school 
leaders receive ongoing learning and have opportunities for professional growth, remain 
current with their profession, and meet the learning needs of their students. The plan is 
also intended to ensure that substitute teachers who work on a long-term basis are 
provided the opportunity to participate in the professional development program of the 
school district or BOCES. Section 80-5.4 of the Commissioner’s Regulations defines “long 
term basis” as “employment for more than 40 days by a school district or board of 
cooperative educational services in a school year.” Subdivision (c) of that section, which 
speaks to the length of employment of substitute teachers, provides that substitutes who 
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hold a teaching certificate and those who are enrolled in an educator preparation program 
and are taking at least six (6) credit hours per semester can serve as a substitute for any 
number of days in any capacity. 

These plans provide an opportunity for school districts and BOCES to articulate 
how they will provide substantial need-based professional development opportunities for 
their educators, the expectation for educators’ participation in the professional 
development, the alignment of the offered professional development to State standards, 
student needs, principles of effective professional development, and how the school 
district or BOCES will measure the impact of the offered professional development. In 
order to assist school districts and BOCES in the development of these plans and in 
offering high quality professional development opportunities to their staff, the Department 
worked with the Professional Standards and Practices Board for Teaching (PSPB) to 
develop Professional Development Standards, which were approved by the Board of 
Regents in 2009. The PSPB has recently completed its review and update of these 
standards. Attachment B is a copy of the revised standards, which have also been 
renamed “Professional Learning Standards.”  

Proposed Amendments 

The proposed amendments to subdivision 100.2(dd) are designed to create 
greater coherence with other statutory and Department initiatives related to ensuring that 
all educators – teachers, teaching assistants, and school leaders - have the knowledge 
and skills necessary to meet the needs of all students. Specifically, the amendments 
further align the Commissioner’s Regulations with requirements related to the Dignity for 
All Students Act (DASA), the Continuing Teacher and Leader Education (CTLE) statutory 
requirements, and the Department’s recently approved Every Student Succeeds Act 
(ESSA) plan. These changes include: 

• A shift in terminology from professional development to professional learning, which
is consistent with the changes to the standards adopted by the PSPB. This shift is
more than just a change in language. Professional organizations and educational
researchers, including Learning Forward, the Learning Policy Institute (LPI), and the
Association for Supervision and Curriculum Development (ASCD), have adopted this
change in language, which emphasizes the importance of educators taking an active
role in their continuous development. Rather than being passive recipients of
information, educators should be active partners in determining the content of their
learning, how their learning occurs, and how they evaluate its effectiveness.

• Requires the professional learning plan to describe how professional learning related
to educator practice and curriculum development are culturally responsive and reflect
the needs of the community that the school district or BOCES serves.

http://www.highered.nysed.gov/tcert/pdf/pdstds.pdf
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• Clarifying the Department’s expectations regarding the use of data – both qualitative
and quantitative – in determining appropriate professional learning and measuring its
impact on educators and student learning, consistent with research on effective
professional learning.

• Clarifying that professional learning plans must describe the professional learning
opportunities that are available to teachers, teaching assistants, and school leaders,
whereas the existing regulations do not consistently include references to educators
other than teachers.

• Technical edits to remove references to dates, professional learning requirements for
teachers, pupil personnel service providers and educational leaders, and certain
structures in the New York City Department of Education that are no longer relevant.

The Department worked collaboratively with the New York State Professional 
Learning Team (PLT), which includes representatives from NYSUT, UFT, SAANYS, 
NYSCOSS, NYCDOE, BOCES, the Big 5, Teacher Centers, and higher education 
institutions from each sector to develop these amendments. A list of PLT members is 
included as Attachment C. Additional feedback was also sought from the PSPB.  

Consistent with the shift in terminology from professional development to 
professional learning related to school district and BOCES professional learning plans, 
the amendments make conforming edits to other provisions of the Commissioner’s 
Regulations. Specifically, Sections 52.21, 57-2, 75.8, 80-1, 80-2, 80-3, 80-5, 80-6, 90.18, 
100.2, 100.13, 100.15, 100.17, 100.19, 151-1, 154-2, and 200.2 of the Commissioner’s 
Regulations and 30-1, 30-2, and 30-3 of the Rules of the Board of Regents are amended 
to change references to professional development to professional learning. Additionally, 
Section 80-3.6 of the Commissioner’s Regulations, which prescribed professional 
development requirements for teachers through the 2016-17 school year, is repealed 
since that school year has ended and the section is no longer applicable. Conforming 
edits were also made to other sections of Part 80 consistent with the repeal of Section 
80-3.6. 

Based on comments received during the 60-day public comment period required 
under the State Administrative Procedure Act, the Department recommends making the 
following changes to the proposed amendments: 

• First, the Department proposes to remove the clause indicating that the level of
involvement of members of professional learning teams shall be determined by the
school district or BOCES.

• Second, the Department proposes changing the requirements for members of
Professional Learning Teams in the City School District of the City of New York
from being “well represented” by teachers to include a “majority” of teachers.
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• Third, the Department proposes changing the number of CTLE hours that can be
claimed for serving as a mentor to a student teacher from 15 hours to 25 hours in
each five-year registration period.

• Fourth, the Department proposes changing the number of CTLE hours that can be
claimed for serving as a mentor to a first-year teacher from 25 hours to 30 hours
in each five-year registration period.

• Fifth, the Department proposes to remove the restriction on claiming CTLE hours
for serving as a mentor to a student teacher in instances where the teacher
preparation program provides remuneration to the mentor teacher.

As a result of these changes to the proposed amendment, a Notice of Revised 
Rulemaking will be published in the State Register on January 30, 2019. 

Related Regents Items 

September 2018: Proposed Amendments to Sections 52.21, 57-2, 75.8, 80-1, 80-2, 80-
3, 80-5, 80-6, 90.18, 100.2, 100.13, 100.15, 100.17, 100.19, 151-1, 154-2, and 200.2 of 
the Regulations of the Commissioner of Education and 30-1, 30-2, and 30-3 of the 
Rules of the Board of Regents Relating to Professional Development Plans and Other 
Related Requirements for School Districts and BOCES  

Recommendation 

N/A 

Timetable for Implementation 

Following the 30-day public comment period required under the State 
Administrative Procedure Act, it is anticipated that the proposed amendments will be 
presented to the Board of Regents for adoption at its April 2019 meeting. If adopted at 
the April 2019 meeting, the proposed amendments will become effective on April 24, 
2019. 

https://www.regents.nysed.gov/common/regents/files/918hed2REVISED.pdf
https://www.regents.nysed.gov/common/regents/files/918hed2REVISED.pdf
https://www.regents.nysed.gov/common/regents/files/918hed2REVISED.pdf
https://www.regents.nysed.gov/common/regents/files/918hed2REVISED.pdf
https://www.regents.nysed.gov/common/regents/files/918hed2REVISED.pdf
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Attachment A 
 

AMENDMENT TO THE REGULATIONS OF THE COMMISSIONER OF EDUCATION 
 
 1. Subdivision (dd) of Section 100.2 of the Regulations of the Commissioner 

of Education shall be amended as follows: 

(dd) Professional [development] learning. 

For purposes of this subdivision, professional [development] learning includes, 

but is not limited to, any continuing education required under Subpart 80-6 of this Title 

and any other professional learning required pursuant to the Education Law.  

(1) Requirement. 

(i) By September [1, 2000, and annually by September ]1st of each school year 

[thereafter], each school district and board of cooperative educational services 

(BOCES) shall adopt or, in the case of multi-year plans, readopt a professional 

[development] learning plan that meets the content requirements prescribed in 

paragraph (2) of this subdivision. The purpose of the plan shall be to improve the quality 

of teaching and learning by ensuring that when teachers and leaders participate in 

[substantial] professional [development] learning, [in order that] they have opportunities 

for professional growth, remain current with their profession, and meet the learning 

needs of their students. The plan shall also ensure that holders of level III teaching 

assistant[s] certificates and that substitute teachers who work on a long-term basis, as 

defined in section 80-5.4 of this Title, are provided the opportunity to participate in the 

professional [development] learning program of the district or BOCES. 
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(ii) Such professional [development] learning plan may be a part of a 

comprehensive education plan of the district or BOCES, provided that the professional 

[development] learning plan meets all of the requirements of this subdivision, including 

the requirements related to collaboration with the professional [development] learning 

team in the development of the plan as prescribed in paragraph (3) of this subdivision, 

or may be a free-standing plan of the district or BOCES. 

(iii) A school district or BOCES shall include as part of its professional 

[development] learning plan a description of the professional [development] learning 

activities provided to all professional staff and supplementary school personnel who 

work with students with [disabilities and English language learners to assure that they 

have the skills and knowledge necessary to meet the needs of students with disabilities 

and English language learners, respectively] exceptional learning needs, particularly 

students with disabilities, English language learners, students who are gifted and 

talented, and students with low literacy levels, to enable them to identify such students 

and provide instruction based on the needs of such students. 

(2) Content of the plan. The professional [development] learning plan shall be 

structured in a format consistent with [commissioner's] Commissioner’s guidelines and 

shall include: 

(i) a needs analysis, and goals, objectives, strategies, activities and evaluation 

standards for professional [development in the school district or BOCES] learning. Such 

needs analysis should include quantitative and qualitative information regarding teacher 

and leader practice and student outcomes and may be conducted at the building, 

district, and/or BOCES level; 
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(ii) a description of: 

(a) how the school [districts] district or BOCES [provide] provides all teachers 

[they] and school leaders it employs substantial professional [development] learning 

opportunities tailored to the needs of educators that are directly related to student 

learning [needs] outcomes as identified in the school district or BOCES report card and 

other sources as determined by the school district or BOCES. The plan shall also 

describe how professional learning related to educator practice and curriculum 

development are culturally responsive and reflect the needs of the community that the 

school district or BOCES serves. [For plans covering the time period, February 2, 2004 

and thereafter] Additionally, each school district or BOCES shall also describe in its plan 

how it will provide teachers and educational leaders it employs holding a professional 

certificate and/or level III teaching assistant certificate with opportunities to complete 

[175 hours of professional development or] 100 hours of continuing teacher and leader 

education (CTLE), as required every five years under Part 80 of this Title; 

(b) teachers', school leaders’, and other school personnel’s expected 

participation in professional [development] learning, including but not limited to an 

estimate of the average number of hours each teacher/leader is expected to participate 

in professional [development] learning in the school year(s) covered by the plan. Such 

description should include expected participation in CTLE as well as other professional 

learning opportunities provided by the school district or BOCES; 

(c) the alignment of professional [development] learning with New York teaching, 

leadership, and learning standards, [and] assessments, student needs, adult learning 

theory, and current research in education including but not limited to linguistic, cultural 
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diversity, and special needs, and culturally appropriate and responsive practice [, and 

teacher capacities]; 

(d) the articulation of professional [development] learning across grade levels; 

(e) the efforts made to ensure that professional [development] learning is 

continuous and sustained and that the methods and approaches for delivering 

professional [development] learning have been shown to be effective[;] and appropriate 

for adult learners; 

(f) the manner in which the school district or BOCES will measure the impact of 

professional [development] learning on student achievement and teachers' and 

educational leaders’ practices; and 

(g) a description of any other opportunities the school district or BOCES provides 

to its educators to support their professional growth (e.g., coaching, induction, 

professional learning communities); and 

(iii) provision for the training, where applicable, in school violence prevention and 

intervention, child abuse recognition, the needs of children with autism, and the Dignity 

for All Students Act (DASA) of employees holding a teaching certificate or license in the 

classroom teaching service, [school] pupil personnel service, or [administrative and 

supervisory] educational leadership service [in school violence prevention and 

intervention. Each such employee shall be required to complete at least one training 

course in school violence prevention and intervention, which shall consist of at least two 

clock hours of training that includes but is not limited to, study in the warning signs 

within a developmental and social context that relate to violence and other troubling 

behaviors in children; the statutes, regulations, and policies relating to a safe nonviolent 
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school climate; effective classroom management techniques and other academic 

supports that promote a nonviolent school climate and enhance learning; the integration 

of social and problem solving skill development for students within the regular 

curriculum; intervention techniques designed to address a school violence situation; and 

how to participate in an effective school/community referral process for students 

exhibiting violent behavior.  Upon request of the employee who successfully completes 

such training course, the school district or board of cooperative educational services 

shall provide the employee with a certificate of completion attesting to the completion of 

the two clock hours of training in school violence prevention and intervention]; and 

(iv) [for plans covering the time period February 2, 2004 and thereafter,] provision 

for a mentoring program consistent with the following requirements: [.] 

(a) The purpose of the mentoring program shall be to provide support for new 

teachers in the classroom teaching service and new school leaders in order to ease the 

transition from teacher/leader preparation to practice, thereby increasing retention of 

teachers/leaders in the public schools, and to increase the skills of new 

teachers/leaders in order to improve student achievement in accordance with the State 

learning standards. Districts/BOCES should consider evidence-based mentoring 

practices and standards that have been shown to improve the retention and early career 

effectiveness of educators, as well as the role of first-year mentoring as one component 

of a more comprehensive induction model that provides differentiated supports to 

educators during their early careers.  

(b) The professional [development] learning plan shall describe how the school 

district or BOCES will provide a mentoring program for teachers in the classroom 
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teaching service and leaders in the educational leadership service who must participate 

in a mentoring program to meet the [teaching experience] requirement for the 

professional certificate, as prescribed in sections 80-3.4 and 80-3.10 of this Title. 

(c) … 

(d) The information obtained by a mentor through interaction with the new 

teacher/leader while engaged in the mentoring activities of the program shall not be 

used for evaluating or disciplining the new teacher/leader, unless withholding such 

information poses a danger to the life, health, or safety if an individual, including but not 

limited to students and staff of the school; or unless such information indicates that the 

new teacher/leader has been convicted of a crime, or has committed an act which 

raises a reasonable question as to the new teacher's/leader’s moral character; or unless 

the school district or BOCES has entered into an agreement, negotiated pursuant to 

article 14 of the Civil Service Law whose terms are in effect, that provides that the 

information obtained by the mentor through intervention with the new teacher/leader 

while engaged in the mentoring activities of the program may be used for evaluating or 

disciplining the new teacher/leader. 

(e) The professional [development] learning plan shall describe the following 

elements of the mentoring program: 

(1) … 

(2)  the role of the school leader and/or district administrator(s) in supporting 

effective mentoring practices; 

(3) the role of mentors, which shall include but not be limited to providing 

guidance and support to the new teacher/leader; 
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[(3)] (4) the preparation of mentors, which may include but shall not be limited to 

the study of the theory of adult learning, the theory of teacher/leader development, the 

elements of a mentoring relationship, peer coaching techniques, and time management 

methodology; 

[(4)](5) types of mentoring activities, which may include but shall not be limited to 

modeling instruction for the new teacher, observing instruction, instructional planning 

with the new teacher/leader, peer coaching, team coaching, culturally appropriate and 

responsive practices, and orienting the new teacher to the school culture; [and] 

[(5)](6) time allotted for mentoring, which may include but shall not be limited to 

scheduling common planning sessions, releasing the mentor and the new 

teacher/leader from a portion of their instructional and/or noninstructional duties, and 

providing time for mentoring during superintendent conference days, before and after 

the school day, and during summer orientation sessions[.]; and 

(7) the actions that the school district or BOCES will take to assess the 

effectiveness of its mentoring program for teachers and school leaders and make 

revisions to its program, where necessary. 

(v) [For plans covering the time period July 1, 2015 and thereafter, each] Each 

school district or BOCES shall describe in its plan how it will provide: 

(a) a holder of a professional certificate in the certificate title of English to 

speakers of other languages (all grades) and a holder of a bilingual extension under 

section 80-4.3 of this Title with a minimum of 50 percent of the required professional 

[development] learning clock hours for such certificate title in language acquisition 

aligned with the core content area of instruction taught, including a focus on best 
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practices for co-teaching strategies, and integrating language and content instruction for 

English language learners; and 

(b) all other holders of professional certificates in the classroom teaching service, 

a minimum of 15 percent of the required professional [development] learning clock 

hours in language acquisition addressing the needs of English language learners, 

including a focus on best practices for co-teaching strategies, and integrating language 

and content instruction for such English language learners; and 

(c) a holder of a level III teaching assistant certificate, a minimum of 15 percent of 

the required professional [development] learning clock hours in language acquisition 

addressing the needs of English language learners and integrating language and 

content instruction for such English language learners; 

(d) a school district or [board of cooperative educational services] BOCES may 

seek permission on an annual basis from the [commissioner] Commissioner for an 

exemption from the professional [development] learning requirements in this 

subparagraph where there are fewer than 30 English language learner students 

enrolled or English language learners make up less than five percent of the district's or 

[board of cooperative educational services'] BOCES’ total student population as of such 

date as established by the [commissioner] Commissioner. The process for such 

exemption can be found in section 154-2.3(k) of this Title. 

(3) Development and adoption of the plan. 

(i) The requirements in this subparagraph shall be applicable to all BOCES and 

school districts, except the City School District of the City of New York. The 
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requirements of subparagraph (ii) of this paragraph shall be applicable to the City 

School District of the City of New York. 

(a) The plan shall be developed through collaboration with a professional 

[development] learning team. The team members shall be designated for appointment 

in the manner prescribed in this clause, except as prescribed in clause (b) of this 

subparagraph. The board of education or BOCES shall appoint the members of the 

team, a majority of which shall be teachers, which shall include:  

(1) the superintendent of schools or his or her designee in the case of school 

districts or the district superintendent or his or her designee in the case of BOCES;  

(2) school administrators upon designation by the administrators' collective 

bargaining organization;  

(3) teachers upon designation by the teachers' collective bargaining organization;  

(4) at least one parent upon designation by the established parent group(s) in the 

district or in their absence, by the superintendent in the case of a school district or 

district superintendent in the case of a BOCES; [and]  

(5) one or more curriculum [specialists] specialist(s), meaning a teacher or 

administrator whose primary job responsibility involves the development or evaluation of 

curricula, upon designation by the district and/or the teachers' collective bargaining 

organization [or both.]; and   

(6) [In addition, the team shall include] at least one representative of a higher 

education institution, provided that the board of education or BOCES determines that a 

qualified candidate is available to serve after conducting a reasonable search. If a 
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qualified candidate is not available, the plan should describe the efforts made to include 

a representative of a higher education institution.  

(7) The team may include other individuals, such as representatives of 

professional development organizations or the community at large. In school districts or 

BOCES in which teachers or administrators are not represented by a collective 

bargaining organization, teachers or administrators shall be designated by their peers in 

a manner prescribed by the Board of Education or BOCES. 

(8) Members of the professional learning team not employed by the school 

district or BOCES need not attend all meetings, so long as their involvement is sufficient 

to ensure ongoing collaboration among group members that will result in high quality 

professional learning opportunities for all educators. 

(b) Notwithstanding the requirements of clause (a) of this subparagraph, 

members of the professional [development] learning team employed in or representing 

a school under registration review, pursuant to subdivision (p) of this section, including 

but not limited to teachers, administrators, curriculum specialists and parents, shall not 

be designated for appointment as prescribed in clause (a) of this subparagraph, but 

shall instead be recommended by the superintendent of the school district for 

appointment by the board of education. 

(c) The board of education or BOCES shall permit the professional [development] 

learning team a period of at least 180 days to develop its recommended professional 

[development] learning plan and shall convene such team on or before October 1st[, 

except that for the 1999-2000 school] of the year preceding the school year for which 

the plan will be adopted. [, such team shall be convened by October 8, 1999.] 
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(d) Such team shall submit to the board of education or to the BOCES a 

recommended professional [development] learning plan by a date specified by the 

board of education or BOCES. The board of education or BOCES may accept or reject 

the recommendations of the team in whole or part. Components of the plan not 

approved by the board of education or BOCES shall be returned to the team for further 

consideration. Any subsequent modification in the professional [development] learning 

team's recommendation to the board of education or BOCES shall be presented to the 

board of education or BOCES on or before June 1st, and the board of education or 

BOCES shall act on the plan by June 30th. The final determination on the content of the 

professional [development] learning plan shall be the determination of the board of 

education or BOCES. 

(e) The professional [development] learning plan shall be adopted or, in the case 

of multi-year plans, re-adopted by the board of education or BOCES at a public 

meeting. Each year, the board of education or BOCES shall evaluate the effectiveness 

of the plan. The board of education or BOCES may adopt a multi-year plan or an annual 

plan, provided that in the case of a multi-year plan the professional [development] 

learning team shall be required to review the plan on an annual basis and submit to the 

board of education or BOCES recommended revisions, if necessary. The board of 

education or BOCES shall determine whether to approve the recommended revisions 

according to the process and timeline described in clause (d) of this subparagraph. 

(ii) The requirements of this subparagraph shall be applicable to the City School 

District of the City of New York. 
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(a) The central office of the City School District of New York City as well as 

[Each] each community school district, District 75, District 79, and the high school 

[division] districts [, special education division and the chancellor's district] shall have a 

professional [development] learning plan. 

(b) Each plan shall be developed through collaboration with a professional 

[development] learning team. The professional learning team members [shall be 

designated] for the central office of the City School District of New York City shall be 

designated for appointment by the Chancellor or his/her designee. [in the manner 

prescribed in this clause, except as prescribed in clause (c) of this subparagraph] The 

team shall include members of each division of the City School District of New York 

City. The central team of the City School District of New York City team shall also 

include a majority of teachers. In the case of [a] each community school district, the 

[board of education] superintendent of the community school district shall appoint the 

members of the team for the community school district. In the case of District 75, District 

79, and the [a ]high school [division] districts, [, special education division, and the 

chancellor's district, the Chancellor of the City School District of the City of New York] 

the respective superintendent shall appoint the members of the team. The team shall be 

a sub-committee of the District Leadership Team (DLT). [, a majority of which shall be 

teachers, ] The team shall include the superintendent of the district for which the team 

was formed or his or her designee; members of the DLT; school administrators upon 

designation by the administrators' collective bargaining organization; a majority of 

teachers upon designation by the teachers' collective bargaining organization; and at 

least one parent upon designation by the established parent groups in the district[, or, in 
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their absence, by the chancellor in the case of a high school division, a special 

education division or a chancellor's district, or by the board of education of the 

community school district in the case of a community school district; one or more 

curriculum specialists, meaning a teacher or administrator whose primary job 

responsibility involves the development or evaluation of curricula, upon designation by 

either or both the teachers' collective bargaining organization, or by the chancellor in the 

case of a high school division, a special education division or a chancellor's district, or 

by the board of education of the community school district in the case of a community 

school district.] In addition, the team shall include at least one representative of a higher 

education institution, provided a qualified candidate is available to serve after 

conducting a reasonable search. If a qualified candidate is not available, the plan should 

describe the efforts made to include a representative of a higher education institution. 

The team may include other individuals, such as representatives of professional 

development organizations or the community at large. 

(c) Notwithstanding the requirements of clause (b) of this subparagraph, 

members of the professional [development] learning team employed in or representing 

a school under registration review, pursuant to subdivision (p) of this section, including 

but not limited to teachers, administrators, curriculum specialists and parents, shall not 

be designated for appointment as prescribed in clause (b) of this subparagraph but shall 

instead be recommended by the chancellor for appointment [by the board of education 

of the community school district] in the case of community school districts, and 

appointed by the chancellor without being designated by any other party in the case of 
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District 75, District 79, and the high school districts [divisions, special education 

divisions and the chancellor's district]. 

(d) [In the case of high school divisions, special education divisions and the 

chancellor's district, the chancellor shall convene the professional development team on 

or before October 1st, except for the 1999-2000 school year when such team shall be 

convened by October 8, 1999. The chancellor shall permit the team a period of 180 

days to develop its recommended professional development plan. Such team shall 

submit to the chancellor a recommended professional development plan by a date 

specified by the chancellor. The chancellor may accept or reject the recommendations 

of the team in whole or part. Components of the plan not approved by the chancellor 

shall be returned to the team for further consideration. Any subsequent modification in 

the professional development team's recommendation to the chancellor shall be 

presented to the chancellor on or before June 1st, and the chancellor shall act on the 

plan by June 30th. The final determination on the content of the professional 

development plan shall be the determination of the chancellor, in accordance with 

Education Law, section 2590-h(14). In the event that the team does not make a 

recommendation to the chancellor by the date specified by the chancellor, the 

chancellor may promulgate a professional development plan without such 

recommendation. 

(e)] In the case of community school districts, District 75, District 79, and high 

school districts, each DLT [board of education] of the [community school] district shall 

submit to the Chancellor of the City School District of the City of New York a 

recommended professional [development] learning plan by a date specified by the 
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chancellor. Such professional [development] learning plan shall be developed through 

collaboration with the [community school] district's professional [development] learning 

team. Each [board of education of a community school] district shall convene its 

professional [development] learning team on or before October 1st of the year preceding 

the school year for which the plan will be adopted. [, except for the 1999-2000 school 

year when such team shall be convened by October 8, 1999.] The [board of education] 

DLT of the [community school] district shall permit its professional [development] 

learning team a period of at least 180 days to develop its recommendations for the 

professional [development] learning plan. Such team shall submit to the [board] DLT its 

recommended professional [development] learning plan by a date specified by the 

[board] DLT. Components of the plan not accepted by the [board of education] DLT of 

the [community school] district shall be returned to the team for further consideration 

and submitted to the board by a date specified by the [board] DLT. The [board of 

education] DLT of the [community school] district may accept or reject the 

recommendations in whole or in part. The [board] DLT shall adopt final 

recommendations for the district's professional [development] learning plan for 

submission to the chancellor. The chancellor may accept or reject the recommendations 

of the [board of education] DLT of the [community school] district in whole or part. 

Components of the plan not approved by the chancellor shall be returned to the [board 

of education] DLT of the [community school] district for further consideration. Any 

subsequent modification in the [board's] DLT’s recommendation to the chancellor shall 

be presented to the chancellor on or before June 1st, and the chancellor shall act on the 

plan by June 30th. The final determination on the content of the professional 
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[development] learning plan shall be the determination of the chancellor, in accordance 

with Education Law, section 2590-h(14). In the event that the [board of education] DLT 

of the [community school] district does not make a recommendation to the chancellor by 

the date specified by the chancellor, the chancellor may promulgate a professional 

[development] learning plan without such recommendation. 

[(f)] (e) Each year, the chancellor shall evaluate the effectiveness of the plan for 

each district. The chancellor shall promulgate a multi-year or an annual plan for each 

district, provided that in the case of a multi-year plan for a [high school division, special 

education division and the chancellor's district, such district's professional development 

team shall be required to review the plan on an annual basis; and in the case of a multi-

year plan for a community school] district, the [board of education] DLT of the 

[community school] district shall be required to review the plan on an annual basis in 

collaboration with its professional [development] learning team. Such districts shall 

submit to the chancellor recommended revisions, if necessary. The chancellor shall 

determine whether to approve the recommended revisions. 

(4) Reporting requirement. 

(i) Professional [development] learning plan. 

(a) Each year, the superintendent of a school district, the district superintendent 

of a BOCES, and in the case of the City School District of the City of New York, the 

Chancellor, shall be required to certify to the [commissioner] Commissioner, in a [form] 

format and on a timetable prescribed by the [commissioner] Commissioner, that: 

(1) the requirements of this subdivision to have a professional [development] 

learning plan for the succeeding school year have been met; and 
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(2) the school district or BOCES has complied with the professional 

[development] learning plan applicable to the current school year. 

(b) The [commissioner] Commissioner may request a copy of the professional 

[development] learning plan for review and may recommend changes to the plan to 

meet the learning needs of the students and educators in the school district or BOCES. 

Such review may be conducted by the Commissioner or his/her designee. 

[(ii) Professional development. School districts and BOCES shall report to the 

department in a form and a timetable prescribed by the department, information 

concerning the completion of professional development for regularly employed 

certificate holders, who are subject to the continuing teaching and leader education 

requirement prescribed in Subpart 80-6 of this Title. Prior to reporting such information 

to the department, the school district or BOCES shall be required to consult with the 

certificate holder to verify the accuracy of the information. For purposes of this reporting 

requirement, regularly employed certificate holders shall mean certificate holders who 

are employed by the school district or BOCES in a position requiring teaching 

certification for 90 days or more in the July 1st through June 30th professional 

development year, prescribed in Subpart 80-6 of this Title. In the case of the City School 

District of the City of New York, the 90 days or more of employment shall include the 

combined number of days employed in a position requiring teaching certification at any 

of its components, including but not limited to community school districts, high school 

divisions, special education divisions, and the chancellor's district, in the professional 

development year. In computing the number of days employed, a day of employment 
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shall include a day actually worked in whole or in part or a day not actually worked but a 

day paid.] 

(5) Recordkeeping requirements. 

(i) School districts and BOCES shall be required to maintain a record of 

professional [development] learning successfully completed by educators [certificate 

holders, who are subject to the professional development requirement and/or continuing 

teacher and leader education requirements prescribed in Part 80 of this Title, and who 

take professional development and/or continuing teacher and leader education offered 

by] through the school district or BOCES or by entities on behalf of the school district or 

BOCES. Such record shall include: the name of the educator and identifying information 

[certificate holder], the title of the program, the number of hours completed, and the date 

and location of the program. Such record shall be retained by the school district or 

BOCES for at least seven years from the date of completion of the professional 

[development] learning by the certificate holder and shall be available for review by the 

department. 

(ii) School districts and BOCES shall maintain documentation of the 

implementation of the mentoring program described in the professional [development] 

learning plan. Such documentation shall include for each individual receiving mentoring 

pursuant to the mentoring program: the name of that individual and identifying 

information, their [his or her teacher] certificate [identification number], the type of 

mentoring activity, the number of clock hours successfully completed in the mentoring 

activity, and the name and [the teacher certificate identification number] identifying 

information of the individual who provided the mentoring. Such record shall be 
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maintained by the school district or BOCES for at least seven years from the date of 

completion of the mentoring activity and shall be available for review by the department. 

(6) School districts and BOCES shall either be an approved sponsor to provide 

CTLE under Subpart 80-6 or shall notify the Office of Teaching Initiatives how it will 

provide each CLTE certificate holder as defined in section 80-6.1 of this Title with the 

required amount of CTLE under Subpart 80-6 of this Title. 

[(6)] (7) Notwithstanding the requirements of this subdivision, participation in 

professional [development] learning outside the regular school day or regularly 

scheduled working days of the school year shall be volitional for teachers, unless 

otherwise agreed upon as a term or condition of employment pursuant to collective 

bargaining under article 14 of the Civil Service Law. 

[(7) Variance. A variance shall be granted from a requirement of this subdivision, 

upon a finding by the commissioner that a school district or BOCES has executed prior 

to October 7, 1999 an agreement negotiated pursuant to article 14 of the Civil Service 

Law, whose terms continue in effect and are inconsistent with such requirement.] 

2. Clause (a) of subparagraph (ii) of paragraph (2) of subdivision (j) of 

Section 100.2 of the Commissioner’s regulations shall be amended as follows: 

(a) Each plan shall be developed annually and shall include program objectives, 

activities, program development and maintenance planning, school counseling 

curriculum, professional [development] learning planning, evaluation methods based on 

data analysis of program results and closing the gap analysis reports to inform program 

improvement, and assessment of the resources necessary to support positive student 

outcomes. 
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3. Item (iv) of subclause (1) of clause (a) of subparagraph (iv) of paragraph 

(10) of subdivision (p) of Section 100.2 of the Commissioner’s regulations shall be 

amended as follows: 

(iv) provide staff ongoing, high-quality, job-embedded professional [development] 

learning that is aligned with the school’s comprehensive instructional program and 

designed with school staff to ensure that they are equipped to facilitate effective 

teaching and learning and have the capacity to successfully implement school reform 

strategies; 

4. Item (v) of subclause (4) of clause (a) of subparagraph (iv) of paragraph 

(10) of subdivision (p) of Section 100.2 of the Commissioner’s regulations shall be 

amended as follows: 

(v) provide staff ongoing, high-quality job-embedded professional [development] 

learning (e.g., regarding subject-specific pedagogy, instruction that reflects a deeper 

understanding of the community served by the school or differentiated instruction) that 

is aligned with the school’s comprehensive instructional program and designed with 

school staff to ensure they are equipped to facilitate effective teaching and learning and 

have the capacity to successfully implement school reform strategies; 

5. Subclause (1) of clause (a) of subparagraph (iii) of paragraph (7) of 

subdivision (x) of Section 100.2 of the Commissioner’s regulations shall be amended as 

follows: 

(1) ensuring that school personnel providing services under the McKinney-Vento 

Act receive professional [development] learning and other support; 
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6. Subparagraph (vi) of paragraph (3) of Subdivision (jj) of Section 100.2 of 

the Commissioner’s regulations shall be amended as follows: 

(vi) such training may be implemented and conducted in conjunction with existing 

professional [development] learning training pursuant to subparagraph (dd)(2)(ii) of this 

section and/or with any other training for school employees. 

7. Section 80-3.6 of the Commissioner’s regulations is repealed. 

8. Subclause (2) of clause (c) of subparagraph (ii) of paragraph (2) of 

subdivision (c) of Section 80-5.6 of the Commissioner’s regulations is amended to read 

as follows: 

(2) Validity of certificate [and professional development requirement].  The level 

III teaching assistant certificate shall be continuously valid [, provided that the 

professional development requirement prescribed in section 80-3.6 of this Part is met.  

The holder of the certificate shall be required to meet such professional development 

requirement to maintain the continued validity of the certificate, except the 

commissioner may reduce the professional development requirement for a holder called 

to active duty in the Armed Forces so that the holder in not required to complete 

professional development for the time in active service]. 

9. Subparagraph (i) of paragraph (2) of subdivision (a) of Section 80-3.10 of 

the Commissioner’s regulations is repealed and subparagraph (ii) of paragraph (2) of 

subdivision (a) of Section 80-3.10 shall be renumbered as subparagraph (i) of 

paragraph (2) of subdivision (a) of Section 80-3.10.  

10. Paragraph (1) of subdivision (b) of Section 80-3.10 of the Commissioner’s 

regulations is repealed and paragraphs (2) and (3) of subdivision (b) of Section 80-3.10 
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shall be renumbered paragraphs (1) and (2) of subdivision (b) of Section 80-3.10, 

respectively. 

11. Paragraph (1) of subdivision (c) of Section 80-3.10 of the Commissioner’s 

regulations is repealed and paragraphs (2) and (3) of subdivision (c) of Section 80-3.10 

shall be renumbered paragraphs (1) and (2) of subdivision (c) of Section 80-3.10, 

respectively. 

12. Paragraph (2) of subdivision (b) of Section 100.15 of the Commissioner’s 

regulations shall be amended as follows: 

(2) Teachers shall be selected for participation in such summer institutes by 

principals who shall give priority to teachers who meet the following criteria: 

(i) first and second year teachers of grades five through eight; 

(ii) teachers who are changing assignments and would benefit from professional 

[development] learning to improve student learning; and 

(iii) teachers who have been identified as needing additional professional 

[development] learning in building content knowledge in mathematics and science and 

understanding of pedagogy. 

13. Subdivision (k) of Section 154-2.3 of the Commissioner’s regulations shall be 

amended as follows: 

(k) Professional [development.] learning. 

Each school district and board of cooperative educational services shall provide 

professional [development] learning to all teachers, the level III teaching assistants and 

administrators that specifically addresses the needs of English language learners and 

for school business leaders, professional [development] learning related to the needs of 
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English language learners and the Federal, State and local mandates for English 

language learners. 

(1) Consistent with section [80-3.6] 80-6.3 and section 100.2(dd) of this Title, a 

minimum of 15 percent of the required professional [development] learning clock hours 

for all teachers and administrators shall be dedicated to language acquisition, including 

a focus on best practices for co-teaching strategies and integrating language and 

content instruction for English language learners. For holders of a level III teaching 

assistant certificate, a minimum of 15 percent of the required professional 

[development] learning clock hours shall be dedicated to language acquisition and 

content instruction for English language learners. For all bilingual and English to 

speakers of other languages (ESOL) certified teachers, a minimum of 50 percent of the 

required professional [development] learning clock hours prescribed by Part 80 of this 

Title shall be dedicated to language acquisition in alignment with core content area 

instruction, including a focus on best practices for co-teaching strategies and integrating 

language and content instruction for English language learners. All school districts must 

align and integrate such professional [development] learning for bilingual and English as 

a second language teachers with the professional [development] learning plan for core 

content area for all teachers in the district. 

(2) A school district or board of cooperative educational services may seek 

permission on an annual basis from the [commissioner] Commissioner for an exemption 

from the professional [development] learning requirements of this subdivision where 

there are fewer than 30 English language learner students enrolled or English language 

learners make up less than five percent of the district's or board of cooperative 
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educational services’ total student population as of such date as established by the 

[commissioner] Commissioner. A district or board of cooperative educational services 

seeking permission for such exemption shall submit to the [commissioner] 

Commissioner for approval an application, in such format and according to such 

timeline as may be prescribed by the [commissioner] Commissioner, that includes: 

(i) evidence that, as part of the required professional [development] learning 

clock hours prescribed by Part 80 of this Title, all teachers, level III teaching assistants 

and administrators receive training, sufficient to meet the needs of the district's or board 

of cooperative educational services’ English language learner students, in language 

acquisition, including a focus on best practices for co-teaching strategies and integrating 

language and content instruction for English language learners; and 

(ii) evidence that, as part of the required professional [development] learning 

clock hours prescribed by Part 80 of this Title, all bilingual and English to speakers of 

other languages (ESOL) certified teachers receive training, sufficient to meet the needs 

of the district's English language learner students, in language acquisition in alignment 

with core content area instruction, including a focus on best practices for co-teaching 

strategies and integrating language and content instruction for English language 

learners. 

14. Clause (f) of subparagraph (iv) of paragraph (5) of subdivision (b) of 

Section 52.21 of the Commissioner’s regulations shall be amended as follows: 

(f) Support commitment for pilot program graduates upon completion of the 

program. An institution shall have a formal written agreement with partnering schools or 

districts to provide continued mentoring support for graduates of the pilot program 
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during their first year of teaching, which shall include, but not be limited to, setting 

selection criteria, and the recruitment and training processes for mentors; and 

developing plans to provide professional [development] learning programs based on 

research and best practices for mentors and graduates. 

15. Subclause (8) of clause (a) of subparagraph (iv) of paragraph (2) of 

subdivision (c) of Section 52.21 of the Commissioner’s regulations shall be amended as 

follows: 

(8) develop staff capability for addressing student learning needs by effective 

supervision and evaluation of teachers, by effective staff assignments, support, and 

mentoring, and by providing staff with opportunities for continuous professional 

[development] learning; 

16. Clause (g) of subparagraph (iv) of paragraph (3) of subdivision (c) of 

Section 52.21 of the Commissioner’s regulations shall be amended as follows: 

(g) develop building and district staff capability for addressing learning needs of 

all district students by effective support, supervision and evaluation of teachers, school 

building leaders, and district leaders, by effective staff assignments, support, and 

mentoring, and by providing staff with opportunities for continuous personal and 

professional [development] learning; 

17. Subclause (7) of clause (a) of subparagraph (v) of paragraph (4) of 

subdivision (c) of Section 52.21 of the Commissioner’s regulations shall be amended as 

follows: 

(7) develop building and district staff capability for addressing learning needs of 

all district students by effective support, supervision and evaluation of teachers, school 
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building leaders, and district leaders, by effective staff assignments, support, and 

mentoring, and by providing staff with opportunities for continuous personal and 

professional [development] learning; 

18. Clause (e) of subparagraph (i) of paragraph (1) of subdivision (c) of 

Section 100.13 of the Commissioner’s regulations shall be amended as follows: 

(e) where applicable, be accompanied by high quality, sustained professional 

[development] learning focused on content pedagogy, curriculum development, and/or 

instructional design in order to ensure successful implementation of each program and 

activity; 

19. Paragraph (2) of subdivision (c) of Section 100.13 of the Commissioner’s 

regulations shall be amended as follows: 

(2) Specific program requirements. Allowable programs and activities shall be 

limited to: 

(i) … 

(ii) … 

(iii) … 

(a) … 

(b) professional mentoring programs for teachers and principals pursuant to the 

following: 

(1) professional mentoring programs included in district professional 

[development] learning plans pursuant to section 100.2(dd)(2)(iv) of this Part that 

provide mentoring for new teachers and principals in satisfaction of the mentored 



32 

 

experience required for professional certification under sections 80-3.4(b)(2) and 80-

3.10(a)(2)(ii) of this Title, or for other district identified needs; and/or 

(2) … 

(c) .. 

(d) … 

(1) … 

(2) instructional coaches shall provide teachers with support in content areas and 

may provide professional [development] learning to teachers in pedagogy and/or 

classroom management, to improve student attainment of State learning standards; 

and/or 

(e) … 

(1) school leadership coaches shall provide individualized professional 

[development] learning to assist principals to become more effective instructional 

leaders and facilitate learning across all the curriculum areas; and 

(2) … 

(iv) … 

(a) … 

(1) … 

(2) … 

(b) … 

(c) … 

(1) … 

(2) … 
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(v) … 

(a) Model programs for students with limited English proficiency are innovative 

programs, services and support, encompassing a range of effective practices, that are 

designed to strengthen academic achievement and improve student performance 

across content areas, as needed to facilitate the attainment of State learning standards 

by students with limited English proficiency in kindergarten through grade 12. All limited 

English proficient students will benefit from such model programs and services, 

especially those who are living in poverty or have disabilities. High quality professional 

[development] learning will accompany the implementation of each program option 

selected, and teachers will employ pedagogies which reflect innovative instructional 

methodologies. 

(b) … 

(1) … 

(i) … 

(ii) … 

(iii) … 

(2) … 

(i) provides high-quality universal prekindergarten programs that incorporate both 

English and a student's native language, and necessary professional [development] 

learning to teachers and staff to effectively conduct a multilingual program; 

(ii) … 

(iii) … 

(iv) … 
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(v) … 

(3) … 

(4) … 

(i) … 

(ii) … 

(iii) focused, yet comprehensive, professional [development] learning for 

teachers, assistants and aides; and 

(iv) … 

… 

20. Subparagraph (i) of paragraph (3) of subdivision (b) of Section 80-3.9 of 

the Commissioner’s regulations shall be amended as follows: 

 (i) 40 clock hours of coursework or other professional [development] learning 

activities which are approved by a school district or BOCES under the school district's or 

BOCES' professional [development] learning plan established in accordance with 

section 100.2(dd) of this Title, and which must be in the following subjects: classroom 

management; literacy education; and the development of knowledge, understanding, 

and skills for working with general education teachers in terms of the impact of speech, 

language, and hearing disabilities on learning in the general curriculum areas of the 

State learning standards for students, which are prescribed in Part 100 of this Title; or 

21. Clause (a) of subparagraph (iv) of paragraph (2) of subdivision (c) of 

Section 80-2.6 of the Commissioner’s regulations shall be amended as follows: 

(a) 40 clock hours or coursework or other professional [development] learning 

activities which are approved by a school district or BOCES under the school district's or 
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BOCES' professional [development] learning plan established in accordance with 

section 100.2(dd) of this Title, and which must be in the following subjects: classroom 

management; literacy education; and the development of knowledge, understanding, 

and skills for working with general education teachers in terms of the impact of speech, 

language, and hearing disabilities on learning in the general curriculum areas of the 

State learning standards for students, which are prescribed in Part 100 of this Title; or 

22. Clause (a) of subparagraph (iii) of paragraph (3) of subdivision (c) of 

Section 75.8 of the Commissioner’s regulations shall be amended as follows: 

(a) Coursework or training offered by an approved sponsor. Acceptable learning 

activities shall be coursework or training offered by a sponsor, approved pursuant to the 

requirements of subdivision (i) of this section, which may include but need not be limited 

to the following types of offerings by such approved sponsors: formal continuing 

education courses or workshops; or formal academic study offered as part of a 

registered program pursuant to Part 52 of this Title or an equivalent program that is 

accredited by an acceptable accrediting agency; or in-service training programs offered 

by an employer to its employees; or self-study, as defined in subdivision (a) of this 

section. No more than two-thirds of the mandatory continuing competency requirement 

may be completed through self-study. Acceptable learning activities may also include in-

service training to teachers of students with speech and hearing disabilities specifically 

designed to improve methods of teaching students with such disabilities which is 

provided to employees of a New York State school district or Board of Cooperative 

Educational Services (BOCES) pursuant to its professional [development] learning plan, 

required by the department pursuant to section 100.2(dd) of this Title; and up to one-
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third of the mandatory continuing competency requirement may also be completed by 

such teachers through in-service training, pursuant to such professional [development] 

learning plans, in general issues of supervision and administration, and in general 

teaching methods. 

23. Subparagraph (iv) of paragraph (2) of subdivision (i) of Section 75.8 of the 

Commissioner’s regulations shall be amended as follows: 

(iv) a New York State school district or Board of Cooperative Educational 

Services (BOCES), provided that such approval is limited only to the offering by the 

school district or BOCES of in-service training provided to teachers of students with 

speech and hearing disabilities employed by such school district or BOCES, pursuant to 

its professional [development] learning plan required by section 100.2(dd) of this Title; 

or 

24. Subdivision (j) of Section 30-1.1 of the Rules of the Board of Regents shall 

be amended as follows: 

(j) Instructional support services shall mean professional [development] learning, 

pedagogical support, technical assistance, consultation, and/or program coordination 

offered by teachers to other school personnel including, but not limited to: conducting 

workshops, study groups, and demonstration lessons; modeling instruction; providing 

feedback, coaching, mentoring and other professional support for instructional staff; 

providing training in best instructional practices in specific content areas; assisting 

instructional staff in analyzing student performance data and differentiating instruction to 

meet the needs of all students; coordinating the provision of special education services; 

developing and promoting a culture of reflective instructional practice; providing 
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curriculum and assessment resources to instructional staff; providing information and 

support on technology tools to extend and support student learning; assessing 

curriculum development or professional [development] learning needs; and such 

similarly related work. 

25. Paragraph (1) of subdivision (a) of Section 80-3.4 of the Commissioner’s 

regulations is repealed and paragraph (2) of subdivision (a) of Section 80-3.4 shall be 

renumbered as paragraph (1) of subdivision (a) of Section 80-3.4. 

26. Paragraph (4) of subdivision (e) of Section 90.18 of the Commissioner’s 

regulations shall be amended as follows: 

(4) planning of professional staff [development] learning and other continuing 

education activities;  

27. Subparagraph (vii) of paragraph (5) of subdivision (f) of Section 100.19 of 

the Commissioner’s regulations shall be amended as follows: 

(vii) strategies to provide professional [development] learning and other supports 

to the staff of the school to ensure that they have the capacity to successfully implement 

the school intervention plan and to sustain the components of the plan after the period 

of the school receivership has ended; 

28. Subdivision (g) of Section 100.19 of the Commissioner’s regulations shall 

be amended as follows: 

(g) Powers and duties of a receiver. 

(1) … 

(2) … 
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(3) In order to implement a school intervention plan or a department-approved 

intervention model or comprehensive education plan, as applicable, a school receiver 

may take the following actions consistent with the provisions of Education Law section 

211-f and, with respect to issues related to such actions for which collective bargaining 

is required, consistent with any applicable collective bargaining agreement(s) and 

provisions of article 14 of the Civil Service Law: 

(i) … 

(ii) … 

(iii) … 

(iv) establish steps to improve hiring, induction, teacher evaluation, professional 

[development] learning, teacher advancement, school culture and organizational 

structure (e.g., instructional coaches or research-based instructional plans); 

(v) … 

(vi) … 

(vii) … 

(viii) include a provision of a job-embedded professional [development] learning 

for teachers at the school, with an emphasis on strategies that involve teacher input and 

feedback; 

(ix) establish a plan for professional [development] learning for administrators at 

the school, with an emphasis on strategies that develop leadership skills and use the 

principles of distributive leadership; and 

(x) … 
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(4) In accordance with Education Law section 211-f(7)(b) and (c), a school 

receiver may abolish the positions of all members of the teaching and administrative 

and supervisory staff assigned to the struggling or persistently struggling school and 

terminate the employment of any principal assigned to such a school, and require such 

staff members to reapply for their positions in the school if they so choose, provided 

that: 

(i) in determining whether to implement an abolition, the school receiver shall 

conduct a comprehensive school needs assessment which shall include, but not be 

limited to, an analysis of the professional [development] learning provided for staff in the 

abolished positions pursuant to section 100.2(dd) of this Part during the preceding two 

school years and an analysis of how the planned abolition will result in improved student 

performance, and complete a thorough analysis of the needs assessment results; 

(ii) … 

(a) … 

(b) … 

(c) … 

(iii) … 

(iv) … 

(v) … 

(vi) … 

(5) Receivership agreement. 

(i) In accordance with Education Law section 211-f(8), in order to maximize the 

rapid achievement of students at the applicable school, the school receiver may request 
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that the collective bargaining unit or units representing teachers and administrators and 

the school receiver, on behalf of the board of education, negotiate a receivership 

agreement that modifies the applicable collective bargaining agreement or agreements 

with respect to any persistently struggling or struggling schools in receivership 

applicable during the period of receivership. The receivership agreement may address 

the following subjects: 

(a) the length of the school day; 

(b) the length of the school year; 

(c) professional [development] learning for teachers and administrators; 

(d) class size; and 

(e) changes to the programs, assignments, and teaching conditions in the school 

in receivership… 

29. Subparagraph (iv) of paragraph (3) of subdivision (l) of Section 100.19 of 

the Commissioner’s regulations shall be amended as follows: 

(iv) offering professional [development] learning specific to the unique needs of 

students enrolled in a community school and their families. Such unique needs may be 

determined through measures including but not limited to surveys of students, families 

and teachers; focus group meetings with parents, students and teachers; and/or results 

of comprehensive school and community needs assessments, which may be the 

comprehensive school and community needs assessment conducted pursuant to 

subparagraph (f)(8)(iii) of this section, if one has been conducted for the specific school. 

Such professional [development] learning shall include but not be limited to job-

embedded professional [development] learning with an emphasis on strategies that 
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involve teacher input and feedback as well as professional [development] learning for 

administrators at the school with an emphasis on strategies that develop leadership skill 

and use of principles of distributive leadership and instructional supervision; 

30. Subparagraph (ii) of paragraph (1) of subdivision (b) of Section 151-1.3 of 

the Commissioner’s regulations shall be amended as follows: 

(ii) assessment information must be used to inform classroom instruction and 

professional [development] learning. 

31. Subdivision (g) of Section 151-1.3 of the Commissioner’s regulations shall 

be amended as follows: 

(g) Professional [development] learning. 

Professional [development] learning shall be based on the instructional needs of 

children and shall be provided to prekindergarten teachers and staff in district and 

agency settings in which prekindergarten services are provided under this Subpart. 

32. Subdivision (b) of Section 30-3.13 of the Rules of the Board of Regents shall 

be amended as follows: 

(b) A district identified by the department in one of the categories enumerated 

above may be highlighted in public reports and/or the [commissioner] Commissioner 

may order a corrective action plan, which may include, but not be limited to, a timeframe 

for the district to address any deficiencies or the plan will be rejected by the 

[commissioner] Commissioner, changes to the district’s target setting process, a 

requirement that the district arrange for additional professional [development] learning, 

that the district provide additional in-service training and/or utilize independent trained 

evaluators to review the efficacy of the evaluation system. 
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33. Subdivision (a) of Section 57-2.7 of the Commissioner’s regulations shall 

be amended as follows: 

(a) A school district or board of cooperative educational services that provides 

training in school violence prevention and intervention as part of a professional 

[development] learning plan, for which the school district or board of cooperative 

educational services has made a certification to the [commissioner] Commissioner of 

meeting the requirements of section 100.2(dd) of this Title in the manner prescribed in 

such subdivision, shall be deemed approved pursuant to this Subpart, for purposes of 

such training, unless the department determines that the school district or board of 

cooperative educational services has not met the requirements of section l00.2(dd)(2) of 

this Title relating to the provision of training in school violence prevention and 

intervention to its employees. 

34. Subdivision (a) of Section 151-1.2 of the Commissioner’s regulations shall 

be amended as follows: 

(a) Approved expenditures means any expenses for which grant funds may be 

used, such as, but not limited to, program components, professional salaries, 

professional [development] learning, support services, materials and supplies, 

administrative support services, transportation services, leasing expenses or other 

appropriate facilities expenses and other costs as approved by the [commissioner] 

Commissioner. Pursuant to section 3202 of the Education Law, no parent and/or 

guardian of a child participating in a universal prekindergarten program should be 

subjected to a fee/charge for the instructional program. 
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35. Subdivision (b) of Section 30-2.12 of the Rules of the Board of Regents 

shall be amended as follows: 

(b) A school district or BOCES identified by the department in one of the 

categories enumerated above may be highlighted in public reports and/or the 

[commissioner] Commissioner may order a corrective action plan, which may include, 

but not be limited to, requirements that the district or BOCES arrange for additional 

professional [development] learning, provide additional in-service training and/or utilize 

independent trained evaluators to review the efficacy of the evaluation system, provided 

that the plan shall be consistent with law and not in conflict with any applicable 

collective bargaining agreement. 

36. Subdivision (d) of Section 30-3.1 of the Rules of the Board of Regents 

shall be amended as follows: 

(d) Annual professional performance reviews of classroom teachers and building 

principals shall be a significant factor for employment decisions, including but not limited 

to, promotion, retention, tenure determination, termination, and supplemental 

compensation, in accordance with Education Law section 3012-d(1). Such evaluations 

shall also be a significant factor in teacher and principal development, including but not 

limited to coaching, induction support, and differentiated professional [development] 

learning. Nothing herein shall be construed to affect the unfettered statutory right of a 

district to terminate a probationary (non-tenured) teacher or principal for any statutorily 

and constitutionally permissible reasons. 

37. Subparagraph (i) of paragraph (1) of subdivision (a) of Section 80-1.8 of 

the Commissioner’s regulations shall be amended as follows: 
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(i) The candidate shall have successfully completed [75 clock hours of 

acceptable professional development (PD) and/or] 50 clock hours of acceptable 

continuing teacher and leader education (CTLE), professional learning (PL), and/or a 

combination thereof [prorated in a manner determined by the department]. Such [PD] 

PL and/or CTLE shall be completed within one year prior to the department's receipt of 

a completed application or within one year after the department's receipt of such 

completed application for the reissuance of the initial certificate. The definition of 

acceptable [PD] PL and the measurement of [PD] PL study shall be that defined in 

section [80-3.6] 100.2(dd) of this [Part] Title and the definition of acceptable CTLE and 

the measurement of CTLE shall be that prescribed in Subpart 80-6 of this Part. 

38. Clause (d) of subparagraph (iii) of paragraph (2) of subdivision (c) of 

Section 80-6.10 of the Commissioner’s regulations shall be amended as follows: 

(d) uses disaggregated student data and other evidence of student learning to 

determine professional [development] learning needs and priorities, to monitor student 

progress, and to help sustain continuous professional growth; 

39. Paragraph (23) of subdivision (b) of Section 80-1.1 of the Commissioner’s 

regulations shall be amended as follows: 

(23) Instructional support services, for purposes of section 80-5.21 of this Title, 

shall mean professional [development] learning, pedagogical support, technical 

assistance, consultation, and/or program coordination offered by teachers to other 

school personnel including, but not limited to: conducting workshops, study groups, and 

demonstration lessons; modeling instruction; providing feedback, coaching, mentoring 

and other professional support for instruction staff; providing training in best instructional 
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practices in specific content areas; assisting instructional staff in analyzing student 

performance data and differentiating instruction to meet the needs of all students; 

coordinating the provision of special education services; developing and promoting a 

culture of reflective instructional practice; providing curriculum and assessment 

resources to instructional staff; providing information and support on technology tools to 

extend and support student learning; assessing curriculum development or professional 

[development] learning needs; and such similarly related work. 

40. Subparagraph (iii) of paragraph (2) of subdivision (a) of section 80-5.22 of 

the Commissioner’s regulations shall be amended as follows: 

(iii) Employment and support commitment. The candidate shall submit 

satisfactory evidence of having a commitment from a school district of at least two years 

of employment as a teacher with the school district in the area of the certificate sought, 

which shall include a plan from the school district for mentoring, appropriate 

instructional support as determined by school leadership and at least 70 hours of 

professional [development] learning targeted toward appropriate pedagogical skills, over 

the two years of employment. 

41. Paragraph (2) of subdivision (c) of Section 100.17 of the Commissioner’s 

regulations shall be amended as follows: 

(2) From the applications submitted pursuant to paragraph (1) of this subdivision, 

the Board of Regents delegates to the [commissioner] Commissioner the authority 

pursuant to Education Law section 211-c(1) to designate a pool of eligible individuals to 

serve as distinguished educators. Individuals shall serve in the pool for three years, 
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provided that an individual's service in the pool may be renewed annually upon 

submission of evidence of ongoing professional [development] learning. 

42. Clause (c) of subparagraph (i) of paragraph (1) of subdivision (d) of 

Section 100.17 of the Commissioner’s regulations shall be amended as follows: 

(c) participate in summer training and ongoing professional [development] 

learning, as directed by the State Education Department. 

43. Paragraph (8) of subdivision (e) of Section 30-1.8 of the Rules of the 

Board of Regents shall be amended as follows: 

(8) instructional support services in professional [development] learning. 

44. Subdivision (h) of Section 200.2 of the Commissioner’s regulations shall 

be amended as follows: 

(h) The board of education or trustees of each school district and each board of 

cooperative educational services shall develop and implement a plan as part of the 

professional [development] learning plan pursuant to section 100.2(dd) of this Title that 

shall include, but is not limited to, a description of the professional [development] 

learning activities provided to all professional staff and supplementary school personnel 

who work with students with disabilities to assure that they have the skills and 

knowledge necessary to meet the needs of students with disabilities. 

45. Clause (a) of subparagraph (iv) of paragraph (2) of subdivision (d) of 

Section 30-2.4 of the Rules of the Board of Regents shall be amended as follows: 

(a) at least one goal must address the principal's contribution to improving 

teacher effectiveness, which may include, but need not be limited to: improved retention 

of high performing teachers, the correlation between student growth scores of teachers 
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granted tenure as opposed to those denied tenure, quality of feedback provided to 

teachers throughout the year, facilitation of teacher participation in professional 

[development] learning opportunities made available by the school district or BOCES 

and/or the quality and effectiveness of teacher evaluations conducted under this 

section; and 

46. Paragraph (8) of subdivision (a) of Section 154-2.4 of the Commissioner’s 

regulations shall be amended as follows: 

(8) teachers of English language learners receive the requisite number of in-

service professional [development] learning, as prescribed in section 154-2.3(k) of this 

Subpart and Part 80 of this Title; 

47.   Paragraph (27) of subdivision (b) of section 80-1.1 of the Regulations of 

the Commissioner of Education, is amended, to read as follows: 

(27) Professional certificate means [the final] a teaching certificate obtained by a 

candidate who meets the requirements of Subpart 80-3 of this Part that qualifies that 

individual to teach in the public schools of New York State [for candidates who are 

required to meet the requirements of Subpart 80-3 of this Part ].  Such certificate shall 

be continuously valid. 

48. New paragraphs (4) and (5) are added to subdivision (b) of section 80-6.3 

of the Commissioner’s regulations as follows: 

(4) A teacher acting as a mentor to a new teacher in the classroom teaching 

service as part of a school district’s or BOCES’ mentoring program pursuant to section 

100.2(dd) of this Title may, at the discretion of the school district or BOCES, credit up to 
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30 hours of such time toward his/her CTLE requirement in each five-year registration 

period. 

(5) a teacher acting as a mentor to a teacher candidate pursuant to section 52.21 

of this Title may, at the discretion of the school district or BOCES, credit up to 25 hours 

of such time toward his/her CTLE requirement in each five-year registration period.  
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Attachment B 

New York State Professional Standards and Practices Board 

Project: Development of New York State Professional Learning Standards 

  

Preamble/Introduction  

  

Ensuring Consistent High Quality Professional Learning Leading to Improved Student 

Outcomes  

  

New York State’s Professional Learning Standards provide a blueprint for high-quality professional 

learning for all educators to improve outcomes that address the diversity of all students.  Building on 

their knowledge and experiences, professional educators need to engage in on-going, sustained and 

continuous development, including an examination of practice as part of a lifelong professional 

pursuit of learning. These reflective practices are an integral component of the education profession. 

The professional learning standards are aspirational, sometimes providing a description of what is 

expected, while framing a vision of advancement by articulating clearly defined expectations and 

indicators of professional learning.  The standards, as defined by the domains and quality indicators, 

will provide a framework that develops professional knowledge for learning and leading.  They are 

grounded in the core belief that the most appropriate content for professional learning is contextual: 

the content needs to fit the needs of the individual and their educational context.  Through the 

utilization of these standards, educators have the opportunity to take an active role over their own 

professional learning.    

  

This document gives participants and providers a framework for professional learning.  The intent is 

not to prescribe the specific content nor instructional strategies of that professional learning, as all 

content and structure should be dictated by local needs, regulatory needs, and district Professional 

Development plans. This document is intended for all educators who are employed in a P12 setting 

(e.g., principals, teaching assistants, teachers, teacher leaders, school psychologists, and specialists). 

This framework is a holistic approach to planning and reviewing professional learning, and not a 

checklist to apply to every professional learning experience.   

  

The New York State Professional Learning Standards are based on an analysis and adaptation of the 

New York State Professional Development Standards (2009), Learning Forward Standards, as well 

as other national, state, and professional standards. The standards reference the importance of all 

stakeholders, including P-12 staff, parents, social workers, counselors, community members, teacher 

educators, higher education representatives and students.   

  

Seven Domains  

  

A. Professional Growth and Collaboration.  Professional learning fosters a foundation of 

continuous professional growth characterized by collaborative relationships, reflection, respect, and 

commitment to student and educator learning. Professional learning for professional growth and 

collaboration:  

1. is ongoing, sustained, and supported from a systemic approach.    
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2. ensures that educators have the tools and opportunity to collaborate in a respectful and 

trusting environment.   

3. increases educator effectiveness for all students and occurs within learning communities 

committed to continuous improvement, collective responsibility, and progress towards goals.   

4. develops a culture for systemic shifts over time based on vision, growth, and collaboration.   

5. focuses on the local school culture and individual needs of educators.   

6. encompasses all stakeholders to create a vision for prioritizing, monitoring, and coordinating 

professional learning.   

7. includes a support system for change not only within a school system, but also with relevant 

stakeholders and professional organizations.  

 

B. Expanding Professional Capacity. Professional learning builds individual and collective 

capacity for deepening and expanding educator expertise and improving outcomes for all students. 

Professional learning for expanding professional capacity:  

1. deepens educator knowledge of the local and individual needs of students.  

2. prepares educators to read, understand, apply, and/or conduct research and use data for 

informed decision-making.  

3. leads to individual and collective approaches to sustain the long-term importance and 

relevance of professional learning.  

4. leads to more effective and sustainable learning communities.  

5. equips educators to identify and address problems of practice.  

6. grows educator content and pedagogical content knowledge.  

7. prepares educators to access and apply available resources.  

8. encourages educators to reflect, identify and address areas for personal and professional 

growth.  

 

C. Leadership. Professional learning develops and fosters skillful leaders who cultivate vision, 

capacity, advocacy, communication, and support systems.  Professional learning for leadership:   

1. includes teachers, teacher leaders, and administrators, at all levels who build a vision for 

professional learning.  

2. emphasizes continuous learning, and capacity building to learn and lead for professional 

learning.  

3. necessitates a thorough understanding of curriculum and instruction, effective and relevant 

practices and research, data, management, resources and budget.  

4. demonstrates a commitment to P-20 collaboration, and coordination among all stakeholders.  
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5. prioritizes resources through a decision making process that engages appropriate stakeholders 

in determining needs and effectiveness of professional learning.  

6. coordinates and assesses professional learning in ways that effectively utilize resources and 

ensure equity.  

7. uses understandings of policy and complex systems to support change and growth of 

organizational frameworks for professional learning.  

8. capitalizes on peer coaching/mentoring to support new educators as they incorporate new 

strategies into their educational setting.  

 

D. Professional Learning Approaches. Professional learning integrates theories, research, and 

models of adult learning to achieve intended outcomes.  Professional learning approaches:  

1. are goal oriented and engage in authentic problem solving and decision making.  

2. provide feedback, ongoing assessment and an opportunity for professional reflection.  

3. integrate appropriate technology to enhance and expand professional learning experiences.  

4. are research guided and informed by local needs and demographics, providing context and 

relevance for all stakeholders.  

5. incorporate diverse modes of teaching and learning strategies.  

6. foster participatory engagement.  

7. provide choice, differentiated instruction, individualized learning, and/or role or content 

specific options.   

8. give consideration to alternative opportunities for individual educators to develop further 

expertise.  

9. should be aligned to professional and/or content standard and translate theory to practice.  

10. provide sustained experiences over time with continued support and opportunities.  

 

E. Utilizing Data. Professional learning incorporates a variety of sources and types of student, 

educator, and system data to monitor student progress, sustain professional growth, and inform, plan, 

assess, and evaluate professional learning.  Professional learning utilizing data:  

1. emphasizes the use of student pre and post assessments; formal and informal teacher and 

administrator evaluations; teacher, school, or state collected data; needs assessments; 

informal surveys; and community input.  

2. examines disaggregated student data by race, gender, English language learning, special 

needs, eligibility for free or reduced lunch and other factors.  

3. needs to be relevant and appropriate to the context and population of students both culturally 

and demographically and to be evaluated for bias and cultural sensitivity.   

4. is informed by a needs assessment, shaped by ongoing feedback throughout the experience, 
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and evaluated for the professional learning impact. 

 

F. Cultural Responsiveness. Professional learning responds to a culturally and linguistically diverse 

population of learners and promotes academic and social-emotional growth by emphasizing and 

building upon their cultural strengths, knowledge, and skills. Professional learning for enhancing 

cultural responsiveness:  

1. reflects on cultural self-awareness to help recognize one’s own biases.  

2. addresses the differing expectations and bias sometimes associated with culturally and 

linguistically diverse students by holding high expectations for all students accompanied by 

accessible and meaningful supports.  

3. provides increased capacity for an on-going commitment to recognize, engage, and 

incorporate diverse cultures and backgrounds as assets for learning.  

4. supports educators in developing safe, secure, affirming, supportive, and equitable learning 

environments for all students.  

 

G. Engagement Among Diverse Communities. Professional learning builds capacity for educators, 

families, community members, and other stakeholders for shared ownership of student and 

community success.  Professional learning for engagement among diverse communities:  

1. fosters dialogue and effective means of communication within and among families, 

community members and other relevant stakeholders to increase understandings of diversity 

and culture.  

2. assists educators with the knowledge, skill, and opportunity to meet the diverse learning 

needs of all students, and to engage and collaborate with parents, families, and other 

community members as active partners in the education of children and young adults.   

3. develops understanding and continued learning about modern society, in which there are ever 

increasing connections and benefits of cross-cultural and international collaborations.   

4. appropriately and effectively supports educators with professional learning to tap into 

resources within the geographic communities to support students, families, and educators.  

5. promotes a respectful understanding of cultural, language, and socioeconomic issues 

affecting families in the local community and aligns resources to support unique 

demographics of community.  

6. Encourages partnerships among schools, higher education, community organizations, and 

cultural institutions that benefit students and families.  

7. considers current events and policy to proactively prepare for changes that may raise new 

challenges and opportunities. 
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Attachment C 

NYS Professional Learning Team Members 

Name Title 

JoAnne Antonacci District Superintendent, Monroe 2 BOCES 

Michelle Baird Professor, SUNY Empire State College 

Karen Bronson Director of Professional Development, School 
Administrators Association of NYS (SAANYS) 

Heather Buskirk National Board-Certified physics teacher and 
instructional coach, HFM BOCES’s P-TECH and 
Adirondack Academy 

Anna Commitante Sr. Executive Director of Curriculum, Instruction & 
Professional Learning, NYCDOE 

Dr. Gladys Cruz District Superintendent, Questar III BOCES 

John D'Agati Deputy Commissioner of Higher Education, NYSED 

Evelyn DeJesus Vice President for Education, UFT 

Jolene DiBrango Executive Vice President, NYSUT 

Jhone Ebert Senior Deputy Commissioner, NYSED 

Tom Gattie Drafting & Design for Production Teacher, 
Hutchinson Central Technical High School, Buffalo 
Public Schools 

R.J. Hartwell Principal, Elbridge Elementary School, Jordan 
Elbridge Central School District 

Dr. Regina Huffman Coordinator/Chairperson of Science, Sewanhaka 
Central High School 

Angelica Infante Green Deputy Commissioner of P-12 Instructional Support, 
NYSED 

Katie Kurjakovic Assistant to the VP for Education, UFT 

Dr. Salika Lawrence School of Education at Medgar Evers College 

Dr. Susan Nesbitt Perez Vice President, Outreach and Financial Aid, cIcu 

Angela Pagano Associate Professor, SUNY Cortland and Provost 
Fellow  

Jen Pyle Deputy Director, Conference of Big 5 School Districts 

Annette Romano Director, National Board Council of NY Network 

Michelle Ryan Director, Monroe Regional Information Center 

Denise Stappenbeck 
 

Director of Curriculum, Instruction and Assessment, 
Medina Central School District 

Chris Todd District Superintendent, CiTi BOCES 

Jessica Todtman Chief of Staff for P-20 Implementation, NYSED 

Alex Trikalinos 
 

Executive Director, Educator Quality and Professional 
Development, NYSED 

Dr. Lynne Wells  Assistant Superintendent of Curriculum and 
Instruction, Capital Region BOCES 

David Wicks District Superintendent, Eastern Suffolk BOCES 
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Attachment D 

ASSESSMENT OF PUBLIC COMMENT 

(COMMENT RECEIVED AS OF December 18, 2018) 

 Following publication of the Notice of Proposed Rulemaking in the State Register 

on October 3, 2018 through December 2, 2018, the Department received the following 

comments on the proposed amendment: 

1. COMMENT: The proposed changes emphasize the importance of 

providing educational leaders with professional learning opportunities and are 

consistent with nationally recognized research calling for educators’ active involvement 

in their continuous development. The changes also codify the recommendations of the 

Professional Learning Team.  

DEPARTMENT RESPONSE: No changes necessary. The Department 

agrees with the commenter. The intention of the proposed amendments is, in part, to 

emphasize the importance of providing professional learning to educational leaders and 

to ensure that the Department’s requirements are in line with research and best 

practice. 

2. COMMENT: Several commenters expressed concern regarding the 

limitations in the proposed amendments on the number of CTLE hours that can be 

claimed for serving as a mentor to a student teacher or a first-year teacher, noting that 

providing high quality mentoring opportunities is an important, time intensive activity that 

varies from one school district to another. Thus, a State level cap should not be applied. 

DEPARTMENT RESPONSE: The Department agrees that mentoring of 

student teachers and new teachers are important activities. When done as part of a 
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systems approach to support, mentoring and induction have been shown to improve 

retention and early career effectiveness of educators. In response to the concerns 

raised by commenters, the revised proposed amendments increase the number of 

CTLE hours that teachers can claim for serving as a mentor. While the Department 

recognizes that the number of CTLE hours that can be claimed for such activities is less 

than the number of hours many educators invest in mentoring their colleagues, 

Education Law requires that the Department ensure that the CTLE activities undertaken 

by teachers be sufficient to improve the teacher's pedagogical skills, targeted at 

improving student performance. Therefore, the cap within the proposed amendments is 

intended to ensure that there are sufficient minimum CTLE hours remaining for 

educators serving as mentors to participate in additional activities that will develop their 

practice in service of improving outcomes for students. The Department did not intend 

for this provision to be interpreted as an acceptable number of hours to devote to 

mentoring. 

3. COMMENT: Several commenters expressed concern regarding the 

proposed restriction on claiming CTLE hours for serving as a mentor to a student 

teacher in instances where remuneration is provided by the teacher preparation 

program, noting that such remuneration is typically nominal.  

DEPARTMENT RESPONSE: The Department agrees with the comments and 

has removed this provision from the revised proposed amendments. 

4. COMMENT: Two commenters expressed concern regarding the 

requirements for the composition of professional learning teams in the City School 

District of the City of New York. Specifically, the commenters did not agree with the 
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requirement that teachers be well represented on such teams and instead requested 

that such teams include a majority of teachers.  

DEPARTMENT RESPONSE: The Department agrees with the comments. 

The revised regulations replace the requirements that teachers on professional learning 

teams in the City School District of New York City be “well represented” and instead 

requires that the teams be composed of a majority of teachers.  

5. COMMENT: Two commenters requested that the selection of members to 

serve on professional learning teams in the City School District of the City of New York 

be done through collective bargaining. 

DEPARTMENT RESPONSE: The proposed amendments did not change the 

process for selecting the members serving on the professional learning teams in the 

City of New York. 

6. COMMENT: The ceding of authority to school districts or BOCES to 

control the level of involvement of individuals selected to be part of the professional 

learning team undermines the ability of all members to contribute to the work of the 

team as equals. 

DEPARTMENT RESPONSE: The Department has revised the regulation to 

remove the provision requiring that school districts and BOCES determine the level of 

involvement of professional learning team members.  


