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SUMMARY
Issue for Discussion

2007-08 results for students with disabilities.  
Reason for Consideration

For discussion.

Background Information
The Board of Regents previously received a report on the outcomes for the 2006-07 school year reported in the Annual Performance Report for special education in February 2008. The Annual Performance Report may be found at http://www.vesid.nysed.gov/specialed/spp/home.html. Data on some key indicators that were not available at that time are provided in this report.  This report provides results for students with disabilities for the 2006-2007 and 2007-2008 school years which have not been presented in earlier reports to the Board of Regents. It also includes data on the participation of individuals with disabilities in institutions of higher education. The results include the following:

ELA and Math Results:

· There was an increase in the numbers of students with disabilities tested in Grades 3-8 ELA in 2007-08 (181,381) compared to the number tested in 2005-06 (166,511). In 2007-08, approximately 10 percent of students with disabilities tested in Grades 3-8 were also English Language Learners.
· There was an increase in the numbers of students with disabilities tested in Grades 3-8 math in 2007-08 (181,114) compared to the number tested in 2005-06 (175,785).
· There were improvements in ELA in the percentage of students with disabilities achieving proficiency by scoring at Levels 3 or 4 in 2007-08 compared to the previous school year every grade from 3 through 8 except grade 8. 
· There were significant improvements in math in every grade from 3 through 8 in the percentage of students with disabilities achieving proficiency by scoring at Levels 3 or 4 in 2007-08 compared to the previous school year. For example, in Grade 7 math, there was an increase from 26.8 percent to 42.9 percent in the percent of students with disabilities with performance at Levels 3-4. 
· Significantly lower percentages of students with disabilities in every grade from 3 through 8 are scoring at Level 1 in both ELA and math. For example in 2007-08 in Grade 7 ELA, 8.7 percent of students with disabilities performed at Level 1 compared to 24.3 percent in the previous school year. Also in 2007-08 in Grade 7 math, 17.5 percent of students with disabilities performed at Level 1 compared to 28.6 percent in the previous school year. 
· Improved performance at Levels 3-4 and at Level 1 was reported in all Need- Resource Capacity (N/RC) categories of schools, in each race/ethnicity category of students and for each gender.
· In grade 3-8 ELA, Asian and White students with disabilities have a significantly lower percentage scoring at Level 1 and a significantly higher percentage at Levels 3 & 4, as compared to Black and Hispanic students with disabilities.
· In math, Asian students with disabilities outperformed every other group with 67.5% scoring Level 3 & 4 as compared with White (56.3%), Black (33.7%) and Hispanic (42.9%) students with disabilities.
· In math, male students with disabilities outperformed female students across all race/ethnicity subgroups with more mixed results by gender in ELA.
English Language Learners:

· Students with disabilities who are also English Language Learners are approximately 13 percent of students with disabilities in Grade 3, 12 percent in Grade 4, 11 percent in Grade 5, 9 percent in Grade 6, 8 percent in Grade 7 and 6 percent in Grade 8. Their performance at Levels 3-4 in Grades 3 to 8 ELA is significantly lower than that of students with disabilities who are not English Language Learners. 
· Students with disabilities who are English Language Learners are concentrated in NYC. NYC accounts for 76 percent of all students with disabilities who are also English Language Learners.
Regents Examinations:

· The numbers of students with disabilities taking and passing the Regents examinations continues to increase.  More than five times the number of students with disabilities passed the Math Regents in 2007 (17,864) as compared to 1997 (3,421). 
Exiting Data: Graduation and Dropouts

· The number of students with disabilities earning a Regents diploma in 2006-07 school year was 5,843, up from 5,366 in 2005-06. More than 11 times as many students with disabilities earned a Regents high school diploma in 2006-07 compared to 1995-96.  
· There is a significant gap in the percent of students with disabilities that graduate from high school based on Need-Resource Capacity category of school districts. The range in five-year graduation rate for the 2002 cohort of students with disabilities was 23.4 percent in NYC to 81.1 percent in the Low-Need school districts.
· There is also a significant gap in the percent of students with disabilities that drop out of high school based on Need-Resource Capacity category of school districts. The range in five-year dropout rate for the 2002 cohort of students with disabilities was 43.8 percent in the large four cities combined compared to 5.4 percent in the Low-Need school districts. 
· School districts were provided an opportunity to revise their total cohort numbers from past years to make them more accurate. Based on revised data, the four- year graduation rate for the 2003 total cohort of students with disabilities (39.3 percent) was lower than the four-year graduation rate of the 2002 total cohort of students with disabilities after four years (42.5 percent). Also, based on the revised data, the five-year graduation rate for the 2002 total cohort of students with disabilities (47.4 percent) was higher than the five-year graduation rate of the 2001 total cohort of students with disabilities after five years (43.9 percent). 
· A fifth year in high school helps additional students with disabilities meet graduation requirements who could not meet the requirements within the typical four years. For example, 42.5 percent of the 2002 total cohort of students with disabilities graduated within four years, and 47.4 percent did so within five years. 
Higher Education:

· The participation rate of individuals with disabilities in institutions of higher education remains approximately the same in the last several years (3.6 percent).
ACTIONS TO ADDRESS RESULTS:
Improving graduation and drop out rates for students with disabilities will require a targeted and comprehensive effort to ensure students:

· enter high school prepared;

· have meaningful access to participate and progress in grade level content area instruction and credit bearing courses;

· have individualized education programs (IEPs) that include quality post-school transition planning that includes transition services that are reasonably calculated to assist the student to meet his/her post-school goals; 

· have career and technical education programs available that provide meaningful programs for students with disabilities; and

· are encouraged to stay in school beyond four years to meet the graduation requirements.  

Based on 2006-07 data, VESID has identified school districts as in need of assistance, in need of intervention, or in need of substantial intervention based on their performance in the areas of graduation, drop out, State assessments for students with disabilities and certain compliance findings. As a result of this identification, VESID will direct technical assistance resources and identify improvement actions for each of these school districts.
Targeted school district improvement activities specific to improving graduation and drop out rates will include the following.

· For districts with low graduation rates and/or high drop out rates for students with disabilities, the focus of school improvement will include professional development on adolescent literacy instruction and positive behavioral supports, particularly small group and individualized interventions.  

· VESID will monitor every school districts’ policies and procedures relating to behavior and suspension procedures when the data shows that a school district has a disproportionate rate of long-term suspensions of students with disabilities, as compared to other school districts in the state.  
· In 2008-09, VESID will fund a State Technical Assistance Center to make available comprehensive training and enhanced expertise to regional positive behavioral interventions and support (PBIS) specialists throughout the State.

· In 2008-09, VESID will identify successful schools and districts, document the practices that the district incorporated to sustain such practices and provide grants to replicate these effective practices in identified low performing schools.
· VESID will monitor approximately 113 school districts this year to ensure that the IEPs include transition services and activities that are reasonably calculated to assist the student to reach his or her post school outcomes.  We will direct the VESID funded Transition Coordination Sites to provide technical assistance to these school districts in this process to improve transition planning results.

· VESID is providing technical assistance to NYCDOE staff to assist them in preparing students with disabilities to transition to post-school living, learning and working. Working in collaboration with its funded networks at Cornell University and the NYC Transition Coordination Site (TCS), VESID provided training in May 2008 to NYCDOE staff responsible for providing professional development on transition programs and services and IEP development. Trainings are scheduled for each borough in the fall in which school based teams, including school administrators, guidance counselors, teachers and parent coordinators, will use Transqual, a research based online self assessment tool, to assess their transition practices and develop strategic plans for improvement.  NYCTCS continues to provide onsite staff development regarding IEP development, work-based learning internships, and access to adult services. 
· VESID and the Office of Elementary, Middle, Secondary and Continuing Education (EMSC) will continue their work to explore the development of career and technical education program options for students with disabilities to effectively decrease dropout rates.
· VESID continues to oversee the 60 Model Transition Program (MTP) grants to urban, suburban and rural districts that will benefit students with disabilities at approximately 150 high schools. These projects are creating partnerships among high schools, the State vocational rehabilitation services, local vocational rehabilitation providers, independent living centers, colleges and universities, and the business community. Cornell University and the University of Buffalo have joined SED in this initiative.
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